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It iIs not only the amount
of exposure to

English that affects
learning, but the

quality: as well

Echevarriajetals;, 2004, p: 45
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- From the concept of _/'To understanding of

language i

e Use of activiti _
pre-teach t st right” kind| of
or simply ™ t to develop
students get thro age and learner

(_ye/xts"

e [raditional grammar ( |- Language acquisitioﬁx\‘“‘ﬂ"’/

as a starting point to ) as a social process
learning a\sgconc___[,..-” Y \ J

r




LetAs connect
the pieces!




StalEalEs

" The promise of standards N

/

("/ Standards,

These Standards are not | {ended to be new names forold
ways of doing business. They are a call to take the next
step, It is time for states to work together to build on
lessons learned from two decades of standards based [

- reforms. It|is time to recognize that standards are not

LUSt promises to,our: children, but promises we intend to
eep.

Standards: Important but insufficient
E . . . = y B
To be effectivelinimproving|education and g_ettlng all
students ready feriGolIEGE; WorKiorce training, and life,
- the Standardsimustibeipartierediwitira content-rich
curriculum and| roblistiassessments, both aligned to the

L
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Think of the standards you select as being the fouﬁ'datlgfor your
lesson: your: lesson should be bwﬁfrom the standards.

e CPALMS hab’tight”'approach’of aligning  standards to a lesson.
Students should/be provided with instructional delivery or an
opportunity to\pra e the content or: skills in the related standard.
(This could take anyiferm: modeling, mini-lessons, discovery
learning, group WorkzindepEndent-acivities, etc.);

/

CPALMS has ajbackiWardsidesigniapproaen, Once you pick your
standards, you will wantteidesigniyeuriassessments first. Think
about what you want stidents téyunderstand or be 5bie todoas a

sult ofithe!
3 \
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HOMESURSHIRE: S'ca'e alriclzirels

and behaviors for a varlety/)f purposes, and demonstrate Kj/
understandmg by paraphrasing and/or summarlzmg‘\

e |A.8.5. ZXhe student will use effective listening and speaklng f
strategies for informal and formal discussions, connecting to

and building on the ideas of a previous speaker and respecting
the viewpoints efiethers whenjidentifying bias or faulty logic;

LA.8.5.2.5 The student-willldemonstrate language choices,
body I_angu YEEYE Gontact, gestures; and ap/propriate use of
_graphics and availableftechnelogy:
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E<eifpllple) s
S

Corrirnon Core

e [ACC.8.Sl.1.1 Engage !effecﬁdeﬁ?‘ina range of collaborative _
discussions (one-on-one, in’ groups, and teacher-led) with 4
diverse partners on grade(B topics, texts, and isSueQuilding
onsothers’ ideas and expressing|their own clearly.

/ c. Pose que%bns that connect the ideas of several speakers and |
respond to others’ guestions and comments with relevant
evidence, ebservations, and ideas.




Eelzfplinlef Sitzlplefz]fels

(N
D

Naxe Gapiareitiorn Stnsnling Stzjia Siczipiclzirels

o [.A.8.1.6.3 The student will use’conte c\esrto determine meanings of unfamiliar
words.

e [ A.8.1.6.8 The student will identify advanced word/phrase relationships and their
/ meanings. T\ f

o LA.8.1.6.9 The student will determine the correct meaning of words with multiple
meanings in context.

o [A.8.1.7.2 The studentwillfanalyzZe thie autnors purpose qhd/or perspective in a
variety of texts and tnderstandfiewitieylaffect:meaning:

o [A.8.1.7.5 The student will analyze avarietyefitext structures (e.g.,
comparison/contrast; cause/ affect; Giroenolegicaliorder argum\wt/support lists)

A A 4

text featiires GINgs WIthiSUbieadings) and explain their |mpact on




/

&.8.1.7.7 The student will com|?are and contrast ements [

A.8.2.2.1 The stud

ultiple texts.

\_) 3

LLA.8.2.1.7 The student will locate and analyze an author’s use of allusions and

descriptive, idiomatic, and figurative language in a variety o%am text, identifying
how word choice is used to appeal to the reader’s senses and emotions, providing
evidence from text to support the analysis. \

r

nt will'locate, use, and analyze specific information from
organizational text feature
italics, glossaries, indice

[A.8.6.2.2" Thesstudent will\assess; GrganiZe; syntiesize, and evaluate the validity
a’iﬁ__d reliabilityzeffinfermationtintexty using avariety of techniques by examining
several sources offinfoermation, incliding Beth primaryand secondary sources.
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Ez]fnllnle) Sitzlplelzlfels

Ny Gapiareitiorn Stnsnling Sitzjia Siczjpiclzirels

o LA.8.3.1.3 The student will prewrite by-Using organizational L/

strategies and tools (e.g.,{technology, spreadsheet, outline,
chart, table, graph, Venn Diagram, web, story map, Iot
pyramld)“‘tQ develop a personal rganizational style. f

e [A.8.3.2.3 The'student will draft writing by analyzing language
techniques of; prefessional autfiersi(ythm, varied sentence
structure) to developarpersoeriallstyle; demonstrating a

command offlanguageWitiTESANESS




Ez]fnllnle) Sitzlplelzlfels

(N
D

a4t Ganarztion Stnshifa Steta Siezpiclzirels

o [A.8.3.3.2 The student will’revise by creating clarity and logic |

by maintaining central théme, idea, or unifying bmnl;\nd
developing relationships among ideas; s f

o LA.8.4.2.3 The student will write specialized
|nformat|ohallexp05|tory essays (€.g., process, description,
explanation, comiparison/contrast; roblem/solutlon) that
include a thesi Statement, st up r)grrmg details, an organizational

concluding| ,ur.ugr.n,)n..




Ez]fpllnle) Sitelplelzlrels
Cognlrslor) Core Sitzjie Siez|plalzrels

‘e [ACC.8.RL.1.1 Cite the textual evidence that most strongly supports an

analysis of what the text says exﬁlicitly as well as inferences drawn fro .

the text ( ~— e

LAC;.S.RL.l.Z\Determine a theme of: central idea ofia text and analyze
its development o_§/er the course of: the text, including its relationship to
the characters, setting, and plot; provide an objective summary. of: the
text. . —

LACC.8.RL.2.4 Determinetie meaning|effwords an' phrases as they are

' - - a

- B .
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Ekz]fnllnle) Sitzlplelzlfels
Slicls

Cornlrnlorl Cora Siczjra Sitejplelzirels

e [ACC.8.RL.2.5 Compare and contrast the structure of: two or,\Kﬁ/

more texts and analyze how th differing structtlre.gf\each text
contributes to its meaning and| style .

o [ACC.8.RILAT0 By jEhe end of the year, read and comprehend
literature, including stories, dramas and poems, at the high
end of grades 6 and mdependently and

proficiently.




Leaing

Cornlnriorn Cor

s L:ACC.S.RI.l.Z Determine a central idea oft a text and analyze its
development over the course of the text, including its relationship to
supporting ideas; provide an objective summary. of the téxt

/ S LACC.8.RI.2.®erminé the meaning of; words and p\r}rases as they are
used in a text, including figurative, connotative, and technical meanings;
analyze the impac eC|f|c word choices on meaning and tone,
including analogies Grrallus g otherte /

-~/

e

e | ACC.8.RI.2.6 Determinean Jurnor: pom f VIeVC Or purpose in a text

ewdence or- viewpoints.




Leding) Stanaa@s
S

SOMMENNEorerStaterStandaneds

/

e [ACC.8.RI.3.8 Delineate and evaluate the argument and L/

specific claims in a text, agsessing whether: the reasoning!is
sound and the evidence is relevant and sufficient; rghqzjnize

- when irrelevant evidgnce,_ Is introduced. \\ f

r

s LACC.8.RI.§4,10 _ By the endof the year, read and comprehend

literary nonfictionat: the highjendiof the grades 6-8 text




e | ACC.8.W.1.2' Write informativ!a/ex

/

E<zifpllnle) s
oL

Cornnriorn Core

[??ﬁgféryiexts to examine a topic an

convey ideas, concepts, and information through the selection, organization, ﬁ/"
and analysis of: relevant content. I troduce a topic clearly, previewing what is to
follow; organize ideas, concepts, and information into broader tegories;
include formatting (e.qg., headlngs), graphlcs (e.g., charts, tables), and
multimedia when Gseful to aldlng comp/ehensmn f

a. Develop the topic with relevant, well-chosen facts, definkons, concrete
details, quotations, or other information and examples.

b. Use appropriate andivaried transitions,to create cohé§ibn and clarify the
reIatlonshlps amofig GEas and ConGepLs;

c. Use precise lan gUEgEIardidemainispEETCVON abulary to inform about or
explain the to

d. Establishand maintain afermalstyle;

Provide a concluding statement:or:section that:follows 9@ and supports
(_,/the information or. explanationtpresented:




Leanmning

Cornnriorn Core

[LAGG.8.W.3.9 Dr;

| ACC.8.W.2.4 Produce drre coherent writing in which the N
development, organization, and st@le are appropriate to task, purpose, an g

audience. (Grade-specific expeofatlons for writing types are defined in
standards 1-3 aboye.) I\

o
evidence from literary or. informational texts to support
analysis, reflection, and research.

a. Apply gra .Readlng standards to literature (e.g., "Analyze how a
S, patterns of; events, or
character: types frommytns; traditional stoeries, or. r_ellglous works such
as the Blble, nr'ludmg d.-l_,r'n__)mg 1OW LHe! ateriaj=f"'is rendered new”).
b. Apply grade|8/Reading|standards to/literary, nonfiction (e.g.,
“Delineate and/evaluateitie argumentiand specific claims in a text,
- assessing whether thereaseningis; seund/ant the evidence is relevant

(_'/ and|sufficient; recognizejwheniffelevantsevidence is int}oduced”).

L




fé‘ﬁdKa rd vs./Learning ijEctiveé

/

Gstructional Objectives

&

N

Predetermined

Tell what students
should understand,

know, or be able to CU




Components of Learning
Objectives

Specify desired results

Can start with “Students will...”
Task Conditions (e.g. text being studied, research topic being
investigated, media being studied, etc.)

Observable Action Verb/Behavior (e.g. explain, identify, compare,
determine, evaluate, analyze etc.)

Criteria for responses (skills or concepts pulled from the standard)




Writing Learning Objectives

Combining Conditions, Behavior, & Criteria

Standard:

LACC.910.RI.2.6: Determinean author’s point of view or
purpose in a text and analyze how an author uses rhetoric to
advance the point of view or purpose.

Learning Objective:
Utilizing Lincoln’s Gettysburg Address, students will

determine Lincoln’s purpose for this speech and provide
examples of rhetorical devices he uses to get his points

and message across to the audience.




Writing Learning Objectives

combimng Conditions; Behavior;, & Critena

Standard:

LACC.910.RI.2.4;: Determine the meaning ofi words and phrases
as they are used in a text... analyze the cumulative.impact of
specific word choices on meaning and tone.

Learning Objective

Utilizing the Gettysburg Address, students will demonstrate
their understanding of the overall tone and meaning of the
speech by providing examples of specific words and phrases

that Lincoln uses to emotionally impact his audience.




One standard =

often involves multiple learning objectives

One lesson =

should demonstrate multiple learning objectives
Emphasize rigor

(e.g. explain, compare, evaluate, create)
Realistic

Accessible




liargeledNiesson

Poem of the Earthguake
by Eliza A. Pittsinger

The Story of an Eyewitness
by Jack London

ANALYZE VISUALS
Hom reich of San
Franckco & captured
this image? Based on the
Stope of this photegraph
make 3 peediction about
the scope of this article.

398 uviT 3 SETTING AND MOOD

. The
StOl'Y ofan
JEyewitness

Y v

Feople om Bussian Ml look toward San Frandsco’s downtows.

¢ Cthe ewerbyguiy, C
J! il lives only forey miles from San Frawe
frimn b9 go to the scene of the desaster and
o i once, and he sens she follswing dramatic description of the
frayic events he witnessed in the burning city.

he carthquake shock down in San Francisco hundreds of thousands

of dollars worth of walls and chimneys. But the conflagration’ thae
followed burned up hundreds of millions of dollars’ woeth of property. There
s no estimating within hundreds of milbons the actual damage wrougl
Not in hissory has « modeen imperial Gty been so complerely destroved

1. contlagration v 4 3 Lo destractive fire

Poem of the Earthquake
Eliza A.ll"yittsinger
(Copyrighted [1907])

Our Recant Earthquake was the Chisf
Despoiler and Ungainly Thisf

That everwracked a city—

It was the Great Iconoclast

Whose dzadly grip and fiery blast
Awcoke the World to pity.

San Francisco, drainad the cup—

Butt she is bravely waking up;

In riding past the ruin

I hear the Builder's Hammer ring,
And rosy hops is on the wing,

And even the sidewalks seem to sing
With many plans a brewing.

San Francisco, stand thou up!
As thou hast drained the fiery cup
Sp shalt thou taste the glory!

ruggsd skeeves,
And with a heart that s2ldom grisves
Thy people tzll the story!

They t2ll us of the raging fire,

The Earthquake and the funeral pyre,
Vizth no hope for the morrow—

Of countless numbers thatdid fall
Banzath the black and grussome pall,
With none to chear their sorrow.

But God is good; He made them Homes
Amid the Temples and the Domes
Around His Heavenly Mansion,

0, He is good, He took them in,

He lift=d them above the din_,

By His Divine Compassion.

Thus passed that hopsless April day.
That most intensely thrilling day,

That day of Death and Horror—

Thus passad the Earthquake and the Firs,
The pagzant of the funaral pyre,

As they spad into the morrow.




SdmplENEaiNENOJECUY,

-« Utilizing “The Story of an éyewi e?@’\studnts will demonstratﬁakﬁ/

understanding of the overall ea.n)'ng of the articleﬁ*prg‘viding

/ HeSZ‘ampIes o@iﬁc w_p&ls and phrases that Jack London uses to




EEIHINGNOIJECUVESIACHVILY,

e Assign a speciﬁc gézﬁing standard to \\J

each group ~—

/e Participants will wriﬁe alearning |
"bbjectivé matching the learning'
standard- =

e Objective mustinclude conditions,
behavierand critera




/-\sé‘e;sniénts ) /)

d Evidence gatherimegctivities
L Describe activity

- How informatic

)

N
=3

Formative :"“'Feedback to Summative

Assessment | ¢ Students ¥ Assessment

*Purpose: Allow *Purpose: Helps
teacher to make students improve &
adjustments adjust to be ready for objectives?
*Beginning of Summative -Rigorous
lesson Assessment End of the

Purpose: Did
students meet

*Readiness/Prior ‘During lesson
Knowledge Linked to
*During lesson Formative
*Grasping current Assessment
oncepts/skills? eacher’s job

Lesson/Unit




EOEIMAatIVerASSessiment

" .. Describe how the teache /will gather information about |
student understanding and prior knowledge at the N
beginning of the lesson. This will help the\teagher to

/ know what skills or (;onceptsZ need to be addressed prior (
to the Iessorﬁbegin_n'ing. This assessment cah take many.
shapes- pretests, short answer responses, KWL,
entrance tickets

e

A

During the lesson:|Assess students’ ability to grasp
current concepts/skillsiWheniwillfthe. teacher assess
students” understandingjand -howwill the eqcher use

C-th'at infermation?




EONmMatiVe ASSessinent:

IWOIEXaRIPIES

Formative Assessmentr\

During the lesson, sttjdents who omitted
some of the' main ideas, did not pro\berly cite
the sources and/or; did not organize
correctly by topic during the initial activity,
will' be givenicorrective'feedback and asked
to correct theirnote cards and organization
before proceeding toitheindependent

. -
(/ esearch phase ofithe’lesson.




e EormativerAssessment

IIWOIEXAIMPIES

= A | -
| / KJ

Formative Assessment:

/ The teachewv I'have’ studentl respond to a “Bell Rlnger”f

when they enter the classroom, answering the following
questlons as'be t they can:

3. What do yGUJLiinktie r~r|U|r-'mantJ ofyafable are?

C_,/ fable?




Feedback to Students Exampl e N\
eedbacketorStidentsiExamp e’ﬂ\

= During the lesson: Describe’ how and when the students
will get feedback about their performance or understanding
during the lesson. This feedback will help theniget ready for
the summative assessment.

Feedback to Students:
Once students move on to the independent research phase of the project the teacher will circulate and continue to give feedback on whether

students are finding reputable sources, comectly citing sources, identifying central ideas and organizing similar informafion togsther during their
research. The teacher will have to skim students' sources to determine whether they are reputable and whether students are identifying main ideas,
as wel as if they are focusing on irelgvant or important details.

1f students are not using reputable sources, he teacher will work with the studentto refine his/er keyword search and determine if subsequent
resources are reputable. The teacher can also use hisher own knowledge about the topic to ensure that the students are finding the main ideas
about their topics and not etting bogged down in unimportant defails. The teacher will also collect note cards at the end of each class and review
them prior to the next day's lesson. Students can use this feednack to improve their note taking, citations, and organizafion of ideas.




Feedback to Students:

Throughout the lesson, informal assessment wil occur based on whether students understand the material taught. The teacher will encourage
(uestioning, especially when explaining the requirements and characteristics of a fable.

At the end of the frst phase of the lesson the teacher wil give & short quiz to assess immediately whether students are able to identify what & fable
15:and the characteristics; this willthen help the teacher identy whether students are abie to write a fable of their own. Students will receive their

(uiz scores before the formal assessment of this lesson is due to ensure students are aware and comprehend what a fable s. This il both allow
them to see which questions they were able to answer correctly and which they need to review again

Additionally, students wil e required to tur in & rough draft of the fable prior to the final draft so the teacher can qive them feedback and the abilty
to revise their work



S J
= Describe how the teakéer will determine if the\Kﬁ/
students have reached the learning t}gets for
/ this lesson.. How will the teacher measure the |
|mpact ofi this Iesson on student Iearnn\g?

= Purpose: udents
= Rigorous
= Measurabl

« When: End of th

-

et the objectives?




0

‘“‘ SummativerAssessment
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Examples

alta..

SUmmative Assessment
00 W e ol pesentation e and 0 ssessed by b e and i pers Lsing e aached .

Projet R ooy

Posr Eyallalion resenaton doc




Se,

Summative Assessment;

Summative Assessment

EXamples

To ensure sfudents have met he leaming targets, the teacher wil explain the final assessment for e lesson and unt - students are o wre & fabl
of theirowm, ulizig what was taught and modeling ater famous fables hey have heard in thei childhood as well a3 the novel Animal Farm.

Through {his formal wrting assessmen, e teacher wil e able o see hisiher impact on learing: sudents are notonly able o idenify fables
characterisfics and apoly hem to the novel but they wil be able o anply these charactenstics to & witng of el own. Students may also refer o
fables tatthe eacher read in class trougnout fhe various steps n he lesson

They il 850 be given & rudric during the explanation of the assignment so students Wil know exactly how helr riten work Wil be assessed. Wi
tis wriing, e teacher wil bg able to measure the impactof the esson based on studenis'own wrien fables



SUmmabive ASsessment
(EOMPESONEECORLIESIESSEY,

Poem of the Earthguake
by Eliza A. Pittsinger

The Story of an Eyewitness
by Jack London

ANALYZE VISUALS
How eaich of San
Francea tured
this image! Based on the
scope of this photegraph,
make 2 prediction about
the scope of this article.

398 uviT 3 SETTING AND MOOD

‘ The
« StOl"Y ofan
JEyewitness

Ulpon receip of e first wews o the earrbyguaky,

Jack Londan—abs lives only | iles fr

Lowdon starsed at owce, and b sens she follswing dramatic description of she
frayic events he witnessed in the burning city.

he carthquake shock down in San Francisco hundreds of thousands
dollars worth of walls and chimeys. But the conflagration’ thae
d burned up hundreds of milliuns of dollars’ worth of peoperty. There
astimating within hundreds of milbors the actual damage wroaght,
Not in hissory has 2 modern imperial Gty been so complerely destroyed

1. contlagration

Poem of th?:y Earthquake

Eliza A. Pittsinger
(Copyrighted [1907])

Our Recant Earthquake was the Chisf
Despoiler and Ungainly Thisf

That everwracked a city—

It was the Great Iconoclast

Whose dzadly grip and fiery blast
Awcoke the World to pity.

San Francisco, drainad the cup—

Butt she is bravely waking up;

In riding past the ruin

I hear the Builder's Hammer ring,
And rosy hops is on the wing,

And even the sidewalks seem to sing
With many plans a brewing.

San Francisco, stand thou up!
As thou hast drained the fiery cup
5o shalt thou taste the glory!
ruggsd skeeves,
t seldom grieves
Thy people tzll the story!

They t2ll us of the raging fire,

The Earthquake and the funeral pyre,
Vizth no hope for the morrow—

Of countless numbers thatdid fall
Banzath the black and grussome pall,
With none to chear their sorrow.

But God is good; He made them Homes
Amid the Temples and the Domes
Around His Heavenly Mansion,

0, He is good, He took them in,

He lift=d them above the din_,

By His Divine Compassion.

Thus passed that hopsless April day.
That most intensely thrilling day,

That day of Death and Horror—

Thus passad the Earthquake and the Firs,
The pagzant of the funaral pyre,

As they spad into the morrow.




SUmMmMatVvVer ASSessii

e After reading “TI!1e Sf(o?y\cf an Eyewitness”
and “Poem of the @larthquake”, stu@;s will
write a comparative essay comparing the

/™ -~.~.~authorsﬁ)espegfive st)}és in writing.\ J

e Students will use a graphic organizer to

-___ﬂf‘/

Eliza/ A. PILSINGERS USE ofifigurative
language 2 and text
Structuret SEIRMWHERG UIE essay.

(_px'Stud Il Cit e to Qpport
th COME , % f“\




Compare and Contrast Graphic Organizer

Author’s Style Elements Jack London “The Story of An Eliza A. Pittsinger “Poem of
Eyewitness” the Earthquake”

Figurative language

Tone

Word choice

Text structure

Directions: An author’sstyle is his distinct literary manner that makes his expression of content
unique from other authors. Style gives form to substance. An author’s style determines the
techniques that he will employ to compose his content (i.e., his ideas, opinions, facts, etc.).

An author’s style is characterized by numerous factors including but not limited to:

. spelling,

. word choices,

. sentence structures,

. punctuation,

- use of literary devices (irony, metaphors, rhyme, etc.)
L

organization of ideas, andl
. e deamotimoc) ovyviearall fane




Compare and Contrast Graphic Organizer

Answer Key
Author’s | Jack London “The Story of An Eyewitness” Eliza A. Pittsinger “Poem of the Earthquake”
Style
Elements
Figurative | Personification: Personification:
language Lines 32, 33 “Thus did the fire itself build its own colossal Lines 1,2 “Our Recent Earthquake was the Chief Despoiler and Ungainly Thief”
chimney through the atmosphere.” Imagery:
Imagery: Line 11, “And rosy hopeis on the wing,”
Lines 161, 162 “Once only the sun broke through the smoke- | Repetition:
pall, blood-red....” Lines 20, 21 “They tell us of the raging fire, The Earthquake and the funeral
Repetition: pyre,”
Lines 2, 3 “But the conflagration that followed burned Line 35, 36 “Thus passed the Earthquake and the Fire, The pageant of the funeral
up.....” pyre,”
Line 28 “At that time | watched the vast conflagration......”
Tone Irony: Hopeful:
Line 141 “I saw the truck-load of trunks burning merrily...” | Lines 7,8 “San Francisco, drained the cup, But she is bravely waking up;
Lines 108, 109 “And against this wall of flame, silhouetted Lines 11,12 “And rosy hope is on the wing, And even the sidewalks seem to sing”
sharply, were two United States cavalrymen sitting on their | Lines 15, 16 “As thou hast drained the fiery cup So shall thou taste the glory!”
horses, calmly watching.”
Lines 36, 37 “Dynamite was lavishly used, and many of San
Francisco’s proudest structures were crumbled by man
himself into ruins....
Word Conflagration (lines 2, 28, 99, 114, 135) destructive fire; Pageant (line 36) colorful showy display; used to describe the funeral pyre is a
choice used to emphasize the destruction of the fire hopeful way

Lavishly (line 36) extravagant; used in anironic tone
Pall (162) a dark covering; used to describe the smoke and
the gloom covering the city

Thrilling (line 33, 133) to cause to quiver, tremble, or vibrate/ exciting; used to
describe the day of the earthquake and the end of the fires in a hopeful manner
Agonizing (line 44) to make great effort, struggle; used to describe the aftermath
of the earthquake

1 \ 4T .1 1 1 1
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“COMP2SeN and Eontas

GIGE
- Explain J Evaluate L/
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e \enn Diagram e Compare and Contrast Chart
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Balanced Ideas

Give equal time to what you write
Book vs. Movie

Cover the samejelements
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3 organizing strategies n
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/ b. Similarities-to-Differences |
c. Point-by-Point Transitions
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~ Discuss everythihg bout each item bei@v,
compared in a separate paragraph..
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Block Arrangement (four paragraphs)

. Introduction in which you state your purpose which is to discuss the differences between vacationing in the
mountains or at the beach

Il.  Mountain
A. Climate
B. Types of Activities
C. Location

lll. Beach
A. Climate
B. Types of Activities
C. Location

IV. Conclusion




SampPIENVIGIEFONAGIENESSEY

Vacationing at the Beach or in the Mountains

People are always looking forward to their vacation period. There are many options where to choose. | think that the
two most common places people choose for taking a vacation are the beaches and the mountains. Both places offer a
variety of fun activities. The beach offers activities that the mountain cannot offer and vice versa. The mountain and
the beach are totally different. The purpose of this essay is to contrast the climate, types of activities and locations
of beaches and mountains.

I’m going to discuss mountains first. The three aspects I’m going to discuss are climate, types of activities and
location. Climate is always important in order to enjoy vacations. If a person dislikes cold weather, he or she might
have a hard time in the mountains. The cold climate in the mountains is the first barrier to enjoying them, but the
climate and the temperature of these zones also determine the types of activities they offer. Snow boarding,
mountain climbing, mountain biking, hiking, and skiing are some activities people can enjoy when going to the
mountains. There are many regions that have mountains where people can go and have a great vacation. Canada is a
country located in North America and contains many mountain vacation sites where people can go and have fun.

I’m going to discuss the beach second. The three aspects I’m going to discuss are climate, types of activities and
location. Warm climate is one of the most important features that the beach has. Sun and fun are two words that
describe the beach. The temperature in those places is always hot. The sea and the warm climate determine the
activities that are available at the beach. People can swim, play volleyball, play soccer, and ride water bikes. In
most coastal sites, there are discos and restaurants where people can dance or party throughout the night. Mexico
offers many amazing coastal sites to visit. Acapulco and Cancun are two of the most beautiful and famous beaches in
the word.

It doesn’t matter what place a person decides to choose. The fun is 100% guaranteed. People often choose one of
these two options to spend their vacations. Depending on what the person likes is what he or she will choose. | like
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. First compare, then contrast (or vice versa).

Writers using a comparison/contrast structure might begin by discussing the ways in which corsets are similar to footbinding, then they move to a description of the
ways in which the two ideas are different. This method is probably the one used most commonly.

[.  introduction

I. | Corsets and footbinding are similar.

Il | Corsets and footbinding are different.

IV. conclusion

A quick outline comparing and then contrasting corsets and footbinding shows one way that such a paper might be structured.

This structure focuses on the comparison and contrast instead of on the two ideas (e.g., corsetry and footbinding) being compared and contrasted.

Clearly, the sequence 1s important. If you begin with the comparison, then the contrast will get emphasis - the logical movement is from thinking about similarities
to thinking about differences. If you begin by contrasting the ideas (and then move toward a comparison), the similarities get emphasis.
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Difidreniees

T here are several simiilarities that cats anmnd dogs
share, but at the same time thhey are vervy
different. These tvwo animals are tvwwo of thhe
Mmost popular pets today. Some people prefer
the company of a cat, while othhers are
considered dog lovers. Through the various
aspects of each anmnimal, we will look at thhe
similarities and differences each omne holds, anmd
vwe can get a good insight as to why these
animals are so loved.

First, we shall dscuss the similarities that these
two creatures share. One of the most obvious
similarities betvween these tvwwo animals is thhat
they both have hair. Thhey are also domesticated
animals kept as pets. They regquire love anmnd
affection frorm their ovwner, anmnd can show love
and affection If you show it towvwards thhem.

A nother thing is that wwhhenmn you pet them, mnot
only does it relieve stress, It gets dog or cat
hair everywvwhere. They both give birth to
multiple offspring at onmne tirme, which must be
very hard omn the mother. Both animals are easvy



“Discuss Each point i%%pa ate paragraph.

e Introduction ~~

: e Point #hchafécters) G f
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Point-by-Point or Alternating Arrangement (five paragraphs)

l. ' Introduction in which you state your purpose which is to discuss differences between vacationing in
the mountains or at the beach

Il.  First difference between mountains and beaches is climate

A. Mountains
B. Beach

lll. ' Second difference between mountains and beaches are types of activities
A. Mountains
B. Beach

IV. Third difference between mountains and beaches is the location
A. Mountains
B. Beach

V. Conclusion



Consuming Fresh Foods Instead of Canned Foods

Eating is an activity that we as humans do at least two times a day. We live in a world where the variety of food is
immense, and we are responsible for what we eat. We decide what we are about to eat and how it will affect our
bodies. The purpose of this essay is to compare and contrast the differences between eating fresh foods instead of
canned foods. The three main differences are flavor, health benefits, and cost.

The most notable difference between these two kinds of foods is their flavor. Fresh foods have great flavor and taste
because they keep all their natural conditions. Canned foods however, lack a lot of its flavor characteristics because
there are some other chemical products added to the natural foods. It is logical that the fresh foods will have a
greater taste and flavor when consumed just because of the time in which they have been prepared.

Comparing both types of foods we notice another difference. There is a health factor that affects both of them.
Canned foods lose some of the original fresh food nutrients when stored, and also it has to be tinned with many
conservatives and chemical factors that prolong the shelf life and apparent freshness of the food but could also
become toxic if consumed too often.

Yet another difference between these two types of foods is the cost. Canned foods are much more expensive than
fresh foods. Here the benefit of buying tinned foods is that they are easier to find, for example, in a supermarket
instead of the market like the fresh foods, and they require less work to prepare than fresh foods, just open and
serve.

Here are the main three differences between buying fresh foods and buying canned foods. As we can see it comes
down to a personal choice, based on the time each person has, the money and the importance he/she gives to
hic/her nutrition and health Therafore it i« important that vou con<ider vour no<<ibilities and chooce the be<t tvpe of
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e The characters in the movie were very
/ similar to the gharécters in the book. |
Both the characters in the movie and

in the book were interested in detective
work.
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e Although ’ "o Nevertheless L

e But e On the contrary.
0 Differ: A )o On the other hand.

e Even though - - o Unless

e Howeve e Unlike

e In contras ile

e Instead
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Checklist

~ Purpose ’ / | .

a. The paper compares and contrasts
/™ -m.ﬂi_temséleja rly = /_/ \ J

b. points to specific examples to illustrate
the comparise |

c. includesienly thennformation relevant
to the Dalisen
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Oraganization angl Structure kg‘
y a. The paper breaks :‘?e information into (

~ whole to whole, similarities to |
differences or point by point structure

b. follows a, consistent
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c. breaks thelinfermationiinto appropriate
sections or paradraphis "
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Checklist

~ Transitions ancl Cgﬁe?en e k .

a. he paper move{ > Smoothly from~one
/ |dea to the next nj

b, Uses con%parlson & coherent transition

f

words to Sf Ships between
ideas |

c. Uses a tl‘uctures and
transitions




- COomparisort, Corntrasit Essa y-
Inntroductiorn Sarmple

.\\Vhen bodies feature in Iiterature. they often show relationships between gender and power,

In Frankensteinn (1818). Mary Shelley shows how Victor Frankenstein’s quest for
Perfection drives him to create life synthetically in his workshop rather than
biologically. When his creation desires a mate. however. Frankenstein refuses
to create one. so the creature takes revenge. destroying both himself and
Frankenstein.

DA AN ]

In contrast. in Fay Weldon’s 7he Life and Loves of a She-Denvil
(1983) a woman physically transforms herself. through years of
surgery. into the image of her husband’s mistress to take
revenge on him. As a result. she regains control in her
marriage by dominating her husband using her new

Brief
explanation

= B a H of the points
g Tro= : beauty and power. that the first
E o i - work

E statement. £

conveyvs.

LR P T e T T

While over a hundred and fifty years separate

these two novels. both explore how the

body serves as an important site for
revenge.

However. whereas Shelley
illustrates the desttuctive
effects when one is deprived

Brief
explanation of
the points that

- of companionship. the next work
FUse key - Weldon demonstrates conveys.
transitional = how marital /=05 fesceccesccccccccceeeee.-
words such as - C0111panionships R —

““1in contrast. ™’
“while.”” and
“however’” to
show any shifts
in thought.

A statement acknowl-
edging the similarities
between the works
without actually say-
ing ““the novels are
similar.”

are often about
one party

dominating,
another.

o
A comparison of
the tvwo works and
a thesis explaining
the significance of
the similarities and
differences.
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RUDKIES

Essay Grading Scale:

Read the category boxes below looking at the differences between the grading scales.
Mark the boxesthat applyand average the scores to grade the essay.

Compare and Contrast Essay Rubric

Categories 4 3 2 1
Focus Thesis statement | Thesis statement | Thesis statement | Thesis statement
is clear and is stated but is ambivalent and | is missing and

concise and
focus is
maintained
throughout essay

incomplete and
focus is not
maintained
throughout essay

vague and focus
veers back and
forth off topic.

focus is
repeatedly off
topic.

Organization

Well-developed
essay with clear
and logical

Generally well
organized with
clear and logical

Some evidence
of planning and
organization.

Lacks planning
and not
organized.

format. format.

Support Includes 3 or Includes 2 Includes 1 Little or no text
more text examples of text example of text supported
supported supported supported examples of
examples of examples of examples of similarities and
similarities and similarities and similarities and differences.
differences. differences. differences.

Voice Precise and vivid | 2 or 3 basic word | Lack of Very basic and

word choice.
Sophisticated

choices and 2 or

more repeated

sophisticated
word choice in

vague word
choice and very
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e In assigned gr'ou s, participants will \x/
write a compare and contrast €essay o
V™ ~Using a pair: of |tem}» to compare N

3

e Participants can choose whole\fo
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Start by identifying the
items you are comparing
and state that they have
similarities and
differences. (Don't forget
to indent your paragraph.)

and

differences.

have some similarities and some

Add to your paragraph by
stating how both items
are similar. You may use
the transition word first.

First, and

are the same because they both

Add more similarities in
as many sentences as are
needed. Use transitional
words like second,

Additionally, they both




Add to your paragraph by stating how both items are different. You may use the transitional word first.
First, (is/has/does)  but (is not/has

Add more differencesin as many sentences as are needed. Use transitional words like second,
additionally, in addition, another, moreover, also, next, furthermore, last, or finally. After the comma,
you use a contrasting word like but, although, or yet.

Second, (is/has/does) ,although (is
not/has not/does not)

Conclude your paragraph by remindingyour reader that the items you are writing about have some
similarities and some differences. Signal your conclusion by using one of the followingwords or phrases
clearly, obviously, assuredly, without doubt, or certainly. Clearly, and

have similarities and differences.

Note: Be sure your paragraph looks like the one to the right. Do not leave extra white spaces or line
spaces.

Apples and oranges have some similarities and some differences. First, apples and oranges are the
same because they are both fruits. Additionally, they both can be made into juice. On the other hand,

apples and oranges have some differences. First, apples grow in cold climates, but oranges grow in

tropical climates. Second, apples have smooth skins although oranges have rough skin texture.

Clearly, apples and oranges have similarities and differences.
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“If you aren't in o our head, how: do
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f
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“A challenge enly:becomes an obstacle
when yourBewW o)t
— Ray Davis
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